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Inbar -Lourie Ofra, Donitsa-Schmidt Smadar

Students' attitudes towards Englishmedium content
courses

Research background

In an attempt to internationalize and globalize the college for academic, as well as
for economic reasons, a new initiative was launched in 2009 called the “Center for
International Studies". Its stated goals are to build contacts and collaborations with
colleges and universities around the world and to oversee study abroad activities,
including study tours and exchange programs for both faculty members and
students. The long-term plan is for every student on campus to study some content
courses in English. One of the first activities of the center was the creation of a
summer school in which Israeli students and foreign students will study together.
The elective courses offered in this summer school are all taught via English as a
medium of instruction on different aspects in the field of education. Only 22
students seized the opportunity to study in English.

Research purpose

Although the long-term initiative to introduce English-medium courses to all
college students on campus is still in its preliminary phase, it is of importance to
find out how the different stakeholders, students in particular, feel with regard to
the process of Englishization.

Research question

What are prospective teachers' attitudes and motivations towards the idea of
studying in courses using English as a medium of instruction, and which variables
best predict their willingness to study in such courses?

Research Methodology

The participants in this study included a sample of 200 students who filled an
online questionnaire sent to all college students studying towards their B.Ed degree
in various disciplines. With regard to English academic proficiency (based on the
EAP entrance level), the sample was slightly skewed with more high-level students
answering the questionnaire. Thus, in order to assure adequate representation of the
different English proficiency levels, a statistical "weight" procedure was applied in
order to assure the following breakdown: 13% (N=26) advanced English skills;
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45% (N=90) medium-high level; 24% (N=48) medium-low level; 18% (N=36)
basic level. These EAP levels correlated significantly with participants' self-
assessment of English proficiency which ranged from 1.17 (very low) to 5 (very
high) with a mean of 3.13 (SD=0.93).

The research instrument used in this study was an anonymous self-report
questionnaire which consisted of five main parts and requested the following
information: demographic and informational background; English self-assessment;
attitudes and motivations towards studying a content course in English as a
medium of instruction and attitudes towards the English language and opinions
regarding the importance of having a native speaker as the course lecturer, as well
as the importance of the teacher's proficiency in the Hebrew.

Research findings

Motivational factors to register to the course: The strongest motivation to
register to a course conducted in the English language is to improve one's English
and become more proficient in the language (M=3.81 on a five-point scale). The
second highest motivational factor is getting extra credit for studying in such a
course (M=3.65). The third motivating factor is the security of having Hebrew as a
"safety net" (M=3.44), which means the ability to resort to Hebrew whenever
needed, including in the submission of essays. The fourth motivational factor is the
desire to communicate with English speakers (M=3.00). Taking the course in the
summer in order to ease the pressure during the school year was the factor which
was least rated as a motive (M=2.33). Additional motivating factors mentioned by
the participants in response to an open question were "an interest in the course
topic" and "the desire to experience such a venture".

Factors preventing registration to the course:Students' responses reveal that
their strongest fear, mentioned by 57% of the sample, which might prevent them
from taking an English medium of instruction course, is that they would not be able
to understand and cope with the content of the course due to language obstacles.
The next fear, mentioned by 51% of the participants is the realization that such a
course requires much more effort than an equivalent course given in Hebrew.
Finally, the fear that their level of English is not high enough was noted by 47% of
the participants. Only 5% of the participants objected to such a course for
ideological reasons.

Attitudes towards the importance of English: Attitudes towards the importance
of English converged into two factors: English as an asset vs. English as a threat.
Results show that on a five-point scale, the participants view English as a mediocre
asset (M=2.84), and do not consider English as a threat to Hebrew or Arabic
language and culture (M=1.74).
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Who is likely to register to such a course@he participants were also asked if
they were likely to take an English medium course. 41% responded positively and
a similar number (39%) responded negatively, 20% were undecided.

In order to predict which students are more likely to register to such a course, a
multiple regression analysis was performed with eight predictors inserted into the
equation. Out of these, six were found to be significant predictors of students'
willingness to participate in such a course. These include students who want to
improve their English, students who do not feel the need to have Hebrew as a
safety net in the class, students who are interested in interaction with English
speakers, students who self-assessed themselves as more proficient in English, and
students who do not have to take the course for extra credit. An additional
predicting factor is if the course is given during the summer. The two attitudinal
factors did not contribute to the regression equation.

In addition, the participants were also asked to verbally explain the relative
importance of enforcing the study of English medium courses in a teacher
education college. The main reasons provided by the proponents for such a move
were the following: (1) the dominance of English; (2) the role of English in the
academic world, especially for academic reading purposes; (3) a means for
improving the level of English proficiency of future teachers in order to raise
teacher quality.

Conversely, the opponents of such a move mentioned predominant reasons why

studying in English should not be enforced: (1) ideological arguments whereby

Hebrew should be the language of instruction (e.g.: "We are Israelis and our

language is Hebrew, (2) teachers in Israel do not need English as part of their

professional knowledge (e.g.: "I came to study another discipli.]
English'); (3) making English courses mandatory would create excessive stress,

pressure and undue obstacles which would impede the completion of academic

studies (e.g.: "students who find it difficult to learn languages might develop an

aversion to the language if forced to learn a content course in ERglish

Discussion

The most prominent result which emerged from the first study is that students in
general were not especially enthusiastic about taking part in courses in which
English is used as a medium of instruction. When asked whether they would
register to courses taught in English most responded negatively, and were opposed
to the notion of making the courses obligatory. Thus it was not surprising that
when the college administration offered, for the first time, two content-based
English-medium courses, only 22 students out of the total student population chose
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to register. This is despite two supposedly appealing elements: the availability of
Hebrew as a "safety net", a feature cited by many students as being of major
significance in their decision to sign up for the course, and the seemingly attractive
summer scheduling. Thus, even though the students expressed a desire to improve
their English and to interact with English speakers via the course, very few actually
registered.

The explanation for this finding may lie first and foremost in feelings of fear of
incapability in a foreign language. Taking a content course in English may be
perceived as risky and perhaps threatening for lack of experience as to what
participation in such a course entails. The prospective teachers may have been
unsure as to whether they possess the ability to cope with the course requirements
in terms of the language level and load, and the possible ramifications this may
have in terms of content comprehension. An additional context-related factor that
needs to be considered is that in Israel, unlike many other non-dominant English-
speaking countries, the concept of content-based instruction (such as CLIL models)
does not exist in the school system at any level. This means that the public is
unprepared for this teaching mode and may explain some of the students'
reluctance.

Contrary to commonly expressed fears as to English taking over local languages,
findings show that the students do not perceive English as constituting a real threat
to either of the two the official local languages. The reason for this may lie in their
belittling of the assets that English knowledge can potentially provide, and since
there are no valuable assets to be gained, the language is not deemed vitally
important. This stands in stark contradiction to previous findings as to the
importance lIsraelis, in general, attribute to the English language (Shohamy &
Donitsa-Schmidt, 1998). However, it may be explained by the general educational
context in which the research took place, that is to say a setting where Hebrew is, at
least for the time being, the unrivaled medium of instruction in all Jewish schools.
Since all the respondents are studying to be teachers in the Israeli school system,
unless they plan to teach English, the language is not of much importance for their
professional life and expertise. This angle was referred to in the prospective
teachers' comments in response to the suggestion that English medium courses
would become compulsory, and may explain why the findings of this research are
different than the previous ones in this respect.

No doubt that the level of English proficiency of prospective teachers should be
raised. This is one of the challenges facing the Center for International Studies at
the college if a real change is desired so that the word "internationalization”
becomes reality.
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Empowering Dialogues in Humanistic Education

If you don't find God in the next person you meet, it is a waste of time looking for
him further. Mahatma Gandhi

In my presentation | will introduce a conception of empowering educational
dialogue within the framework of humanistic education. It is based on the notions
of Humanistic Education and Empowerment, and draws on a large and diverse
repertoire of dialogues — from the classical Socratic, Confucian and Talmudic
dialogues, to the modern ones associated with the works of Nietzsche, Buber,
Korczak, Rogers, Gadamer, Habermas, Freire, Noddings and Levinas. These forms
of dialogue — differing in their treatment of and emphasis on the cognitive,
affective, moral and existentialist elements — have become more dominant in recent
educational discourse and practice. Hence | will attempt to draw and elucidate the
distinguishing marks of true dialogues, to set them within the normative discourse
of humanistic education and empowerment, and to offer a normative and
stipulative conception of empowering educational dialogue that can be utilized in
the various intellectual and practical spheres of humanistic education — a paradigm,
working definition, and outline for contemporary teachers in their quest to develop
their students’ sensibilities and sensitivities, and empower their ability to live
complete, autonomous, authentic, moral and dignified human lives. Though the
nature of my presentation will be mainly philosophical, it will involve many
examples from the field work — to demonstrate and concretize the principles of true
educational dialogue.
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From Democratic Personality to Democratic Culture:
Pedagogy of cultivation and Enpowerment

In this presentation | will argue that in order for us to succeed in the great and
urgent challenges associated with education for democratic citizenship — especially
in the global new condition of multiculturalism and mass-media — it is essential
that we identify the personal virtues that are at work in good democratic citizenship
and employ pedagogical means of cultivation and empowerment toward the
"shaping" or "constructing" the democratic personality.

The first stage in such endeavor is to recognize that the transformation from
traditional to modern societies there have also been a radical change in our notions
of personal powers and virtues. For example: in traditional and authoritarian
societies it was expected of the individual to manifest ones powers in remaining
faithful and loyal — even against temptations and pressures — to the traditional
beliefs and norms of the community, whereas in modern societies spiritual or
mental powers is often associated with open-mindedness, pluralism, critical,
autonomous, flexible, and creative mind — and ultimately the intellectual integrity
to change ones beliefs and views in the light of new evidence.

It further implies that the truly powerful in contemporary modern and postmodern
societies are those who can hold to their particular ethnic identity or creed without
considering other particular identities as inferior or wrong — but rather equal and
different. Moreover, the truly powerful are those that are fully aware that their
perspective is limited and their knowledge is lacking, and therefore are open to the
cultural narratives of other groups and manifest the dispositions of pluralism and
tolerance in their social and political intercourse.

It will be argued in the paper that if we are to succeed in developing a democratic
culture, it is to happen only as a result of the cultivation and empowerment, from
early childhood education, of democratic personality. Some of the topics that will
be addressed contain the following: from the rule of the masses to the rule of
reason and fairness, from worshiping others to sovereign individuals, from simple-
minded type of thinking to critical-reflexivity, from ethnocentric outlook to
empathic imagination to cultural narratives, and from cognitive contemplation to
active and experiential engagement with life.
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S.E.L.C - Sportive E-Learning Centre: Synchronous
Short- Term Tailored Teaching for Low-Performing
Students

Seminar HaKibbutzim College — a teachers’ training college, conducted a yearlong
short term intervention e-learning center for Low-Performing pupils, studying in
community schools. The experimental project is part of a combined qualitative —
descriptive research, categorized as field based theory; this project constitutes the
development of prior projects. Special education students mentored Low-
Performing pupils in basic skills such as Mathematics and language via
synchronized e- lessons, in the e- learning center. The teaching process included
short term intervention by synchronous one-on-one lessons for the pupils — up to
four lessons per pupil. The study attempts to explore effective teaching methods
using the e- structure. The lessons were recorded throughout the school year and
this paper presents the first findings which represent an analysis of the students’
teaching strategies based on teaching, learning, technology and mediation models.
(Feuerstein, 2006; Goldman, 1997; Shulman, 2005; Mishra & Koehleri 2006)

Conclusions: The first sorting of teaching strategies shows a preference tendency
of using combined strategies more than pure strategies. This preference is
expressed by using an increased quantity of strategies combining content fields
with pedagogy and technology. This tendency of increased using combined
strategies is identically expressed in both content fields: math and language. The
content field strategy analysis shows that students instigated the three strategies
mentioned (declarative, procedural and conceptual). An analysis of these students’
teaching strategies reveals a prominent aspect which manages to surprise although
it’s predictable. We found graduated maturity levels of strategic use in each of the
fields. Despite their theoretical knowledge and their correct intention to instigate
strategies in certain fields, beginning students didn’t always know how to
efficiently instigate them. They sometimes worked with incomplete or activating
methods making the pupils work not as they intended. Therefore we assume that
understanding strategic development level, identifying and characterizing it by
teaching instructors, may be a foundation for future training programs for distinct
and exact use of tailored teaching strategies in an online system as well as in
frontal class teaching. The analysis of pedagogic strategies drew a resembling
picture starting from the immature to the mature strategies. Thus these conclusions
are similar. Academic and community collaboration — according to all participants
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— students, teachers, pupils, principle - the online learning center appears as a
correct structure. The forming structures stabilize and a correct supportive
intervention module is gradually built, may be improved and even expanded. The
students report purchasing a significant tool for tailored individual teaching.
Exposure to a large number of pupils allowed them to expand their knowledge in a
range of fields. Exposure to synchronized online teaching distinguished their
training from other students in the course. School teachers report that pupils show
up very willingly to the online lessons which improved their achievements in
formal exams on the subjects learnt at the online learning center. Tailored teaching
using online tools in a short term learning center is an effective method to support
pupils having difficulties, whilst homeroom teachers focus their needs.
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Dancing Apart, Dancing TogetherDance as a Tool
for Social Change in Communities of Conflict

Contemporary socio-philosophical criticism (Marcuse 1979) considers Art as one
"force" within a network of social forces which are operating in the "social field".
The Art force is drawn from its essence, which possesses aesthetical, political and
social components.

Since the 60's, practical applications of these conceptions have been reflected in the
global phenomenon "Public Art" (Beker 1974). Radical artists (from Theater,
Dance, Music and Fine art) have changed their position from being critical yet
passive to taking on an active and visible role in their communities. They have
utilized their artistic abilities to maintain reciprocal dialogue with the community,
and through artistic representations, they have promoted social criticism,
influencing public discourse and proposing different possibilities for diverse and
alternative realities.

66



(@)
a%?ﬁx
Barromi Perlman Edna \1

Analysis of Photographs of Childhood on Kibbutz

This paper presents the phenomenon of the use of photographs of children on
kibbutz for ideological purposes and its contribution to the process of consolidation
and perpetuation of socialist ideology. | will focus on the creation and construction
of photographs of children on kibbutz and discuss the conventions of
photographing children that developed on kibbutz during the 1940-50'.
Photographs of children in children's homes and communal child rearing, created
on kibbutzim in Israel during its early stages were viewed as a representation of the
epitome of kibbutz life and became iconic figures. Kibbutz society constructed
images of children that served its ideological intentions and causes.

Photography, since its invention in the 19th century, was conceived as a depiction
of reality and as a conveyer of truth. The medium of photography enjoyed the aura
of neutrality and objectivity associated with photography since its association with
positivist theories that attributed scientific qualities to photography. Socialist
societies in the early 20th century employed the medium of photography, with all
its attributes, in creating iconic images depicting ideological constructions.

Kibbutz society sought to create its own myths, and photographs were employed as
a means to create myths of their utopian society. The existence of this phenomenon
was contingent on the existence of a uniform interpretation of the signs and
symbols in the photographs and existed so long as the viewers were willing to
accept the common iconic interpretations of the images. The referents of the
photographs of the children were parents and caretakers themselves, and therefore
it was necessary to reach a uniform decoding system of the images. Kibbutz
archives introduced classification systems and categories that consolidated the
process of decoding the data in the photographs, with little room for personal
denotation on the part of the referents, for emotions, or for the natural sense of
responsibility on the part of the parents viewing theses photographs of their
children. I will discuss the unique genres that developed on kibbutz how the
photographs of children eventually served as a tool for consolidating the ideology
of communal child rearing.
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Signs, Symbols and Icons in Israeli Photojournalism

Photographs are composed of signs and symbols. Photographs containing symbols
can become icons pertaining to whether they correlate and interact with society,
culture and ideology. Iconic photographs are connected to myths in society that
serve as an umbrella that shields the icons from public criticism and enables the
icons to exist. The myths create unanimous public readings of the photographs;
they protect the symbols and prevent the viewers from creating new and alternative
interpretations to the various signs that exist in the photographs. Iconic
photographs serve as public material, they express public consensus for a certain
period of time, which is contingent on public interest and social contexts.

The question | will be raising in my presentation is what are the ideological,
cultural and social influences in Israeli society that create myths which enable
some photographs to become icons while others do not. Has the social and political
climate in Israel changed over the years, or do the photojournalist icons created
since the War of Independence still play a role in Israeli society?
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A Mistress, a Nanny or a Maidservant: Discourse on
Yiddish in Fin de Siecle Jewish Polish Sphere

At the last decade of the 19th century Yiddish, the Jewish spoken language stood at
a crossroads. Until the late 19th century, most literature written in Yiddish, at that
time known as jargon, was designed for washerwomen and cooks. However, it had
begun to branch into modern literature that included various genres and held high
aesthetic standards. The turning point occurred at a time when many Jewish
intellectuals in Eastern Europe considered this spoken language a low tongue
devoid of grammar or any other rules. For many Jewish intellectuals Yiddish
comprised a slang in which no moral philosophy or any other kind of serious
thinking could be written. Hence attempts by the founders of Der hoyz fraynd, and
Di Yiddishe bibliotek in Congress Poland to legitimize the Jewish jargon reflected
a struggle among Jewish intellectuals themselves regarding the profile of modern
Jewish literature. The different approaches mirrored the local Russian and Polish
interpretation regarding the task of literature in national and social life. This paper
will examine the discourse on the role of Yiddish that played out in Jewish Polish
sphere the year in which the first volume of Di yiddishe folks-bibliotek was
published—until 1894. These first five years mark the simultaneous beginning of
the publication of different Yiddish periodicals and almanacs in different eastern
European cities. This phenomenon suggests a rethinking of the growth and
diversification of Yiddish literature.
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Peace and Wali The Religious Question of Totality
and Infinity E. Levinas vs. F. Rosenzweig and R.
Kook

In this study, we will suggest a reading of Emmanuel Lévinas' Totality and Infinity
from the perspective of war and peace. This interpretation is constructed through
philosophical dialogue with Hegel and the Phenomenology of Spiridialogue
about "New Thinking" with Franz Rosenzweig, and religious dialogue (unknown
to Lévinas) with R. Avraam Isaac Kook.

The book Totality and Infinityopens with war and ends with peace. The opening
guestion is about the risk of being deceived by ethics. The preface inquires into the
romantic sense that wars reveal the truth of life and the deep human forces. The
book ends by referring to justice and the hope for peace. In the introduction
Lévinas describes the way that the messianic element may change philosophical
discourse. He changes the perspective of ethical thinking by introducing an element
of hope into philosophy.

The concept of Totality and the totality's way of thinking are demonstrated in the
title of this book. Many of the discussions in this book deal with the face of totality,
especially in contrast to Hegelian philosophy. The motivation for this philosophical
rigorous project is to come out in opposition to total philosophies and particularly
because of the risk of totalitarianism. Lévinas attempts to destroy the philosophy of
totality by entering the perspective of the beyond, the other. The other person
penetrates to the horizon of the | and interrupts his egcelogia. The eyes of the other
person call the subject to otherness, and construct a new meaning for subjectivity.
Lévinas surprised Western philosophy with thinking that comes from another other
culture—from Jewish wisdom. Perhaps the circumstances that lead to war are
sometimes different totalities of thinking, ideologies quarreling with one other. The
military approach is derived from the thinking of Totality. And we hope that the
thinking of peace can be derived from the thinking of infinity. This philosophical
journey has great importance to philosophy in general, implied special Jewish
context, perhaps even to the Zionist idea.

Franz Rosenzweig says that the Jewish people gave up the way of life that derives

its meaning from risking one’s life. The Jewish people do not know war. "For the
peoples of antiquity war was after all only one among other natural expression of
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life: it held no fundamental contradiction. To the nations war means staking life in
order to live" (Rosenzweig, The Star of Redemptipp. 329).

Rav Kook, in his Zionist thinking, wrote that “all developing nations, carried out...
the wars in depth the unique value of every people, (Rav Kook, Orot, p. 15). The
people Israel are witnesses to another human option: "We left the world politics by
force that was also an internal desire, until the times of happiness will come, when
it is possible to build a kingdom without evil and barbarism" (Rav Kook, Orot, p.
16).

War threatens humanity with meaninglessness, and thinking through the eyes of the
military requires building society on the basis of violence. The social contract
among individuals and agreements among countries are based on the threat of
various forces. Is it possible to think about such relationships from a different
starting point? This is not naive thinking that Lévinas calls us to consider, but a
profound analysis of the phenomenology of subjectivity that leads to ethics and
responsibility. Phenomenological discourse has to take the meaning of the other
seriously, and then it reveals the importance of otherness and the priority of ethics.

In this lecture, then, | would like to look at the perspective of "war and peace" in
philosophical discourse, and to consider new Jewish thinking that emerges from it.
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A Glocalized New Age Spirituality: The Mental Map
of the "New Central Bus Station" in Tel-Aviv
Deciphered through its Visual Codes and Baseaon an
Ethno-Visual Research

This paper will present the findings of an ethno-visual research focusing on a
mental map sorted out mainly of images, artifacts and practices in the "New
Central Bus Station" in Tel Aviv. This huge and complex building comprises a
stage for multi-cultural encounters and interactions among diverse communities of
users. Hundreds of steels photographs methodically taken on the site and its
environments represent its visual culture. A semiotic analysis of these photographs
has revealed a "glocalized" version of New Age spirituality based mainly on the
visual codes deciphered out of local New Age expressions and hybridity.
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Workshop - The Gestalt Therapist as the Student of
theClient s Embodi ed Experience

Our Gestalt BodyMind practice is based on the Cleveland's "Body Process"
approach as well as our background and work in the crisis zone and trauma stricken
Israel. We enhance a bodily-grounded sensory language, as well as interventions
and experiments in breath, voice and movement. We create experiences geared
towards an attitude of "being with" the client, to stay with the solitude, helplessness
or suffering as companions into the client’s internal world. We are deeply
interested in the details of the client’s experience, and offer to become the student
of the client as a way of supporting awareness, ownership and empowerment.
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A Forgotten Performance of Memory

I would like to examine how the critical intersection between historical paradigms
and performance studies is not just desirable, but inevitable in the case of the play
Exagoge written by a Jew and performed in Alexandria probably during the
second century BCE. The play's historiography has been rather complex: for two
millennia it had been erased from the Jewish consciousness, and Christian scholars
had translated, interpreted, preserved, and made use of it. Only in the nineteenth
century German Jewish intellectuals reclaimed it as a constituent of their heritage.

The Passover celebration itself is a clear example of a theatrical ceremony that
constitutes a performance of memory: "For ever after, in every generation, every
man must think of himself as having gone forth from Egypt" (Haggadah of
Pesach). The exodus story belongs thus simultaneously to each and every
generation of Jews, and it is rather perplexing that a play about this theme could
have been forgotten (or rather discarded) from Jewish memory. | will trace here the
adventurous trajectory of the play from the time of its genesis, throughout centuries
of survival as Christian and Hellenic, to that point in Jewish history when it
returned to 'Jewish' fold.
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Alternative Re-Training TeacherEducation
Programs: Demographic, Academic and
Occupational Profile of Candidates and &idents

Israel, like many other countries, suffers from two main interrelated problems in its
teaching workforce both stemming from the teaching profession considered as a
low prestigious one. The first problem is the constant teacher shortage, especially
in math, science and English as a foreign language (EFL); the second is the
dissatisfaction with teacher quality (Kfir & Ariav, 2008). Over the years, no rapid
alternative teacher-diploma tracks were offered to solve these problems.
Alternative programs, usually accelerated and tailor-made have become quiet
widespread in the past few years in many countries leading to vigorous debate
regarding their advantages and disadvantages (Wright, 2001). Alternative programs
have been found in certain cases to attract highly qualified personnel into the
teaching force (Johnson, Birkeland & Peske, 2005). Although re-training programs
do exist in Israel, these include regular non-accelerated certification programs with
no pecuniary incentive of any kind.

During the year 2009, three alternative re-training teacher-education programs — in
EFL, Math and sciences - were opened at the Kibbutzim College of Education. All
three programs differ from the traditional corresponding programs geared also
towards university graduates, in five main aspects: in their structured and carefully
designed screening process, in their uniform and separated learning program, in the
financial incentives awarded to the students, in the Ministry's of Education
commitment to supply graduates with work and with student's commitment to
teach for at least three years upon graduation. Advertisement of the programs
yielded hundred of candidates interested in these routes. Based on the screening
procedure, about 30 candidates were accepted and enrolled in each of the
programs.

The purpose of this research was to examine the demographic, academic and
occupational profile of the candidates and students in the alternative programs in
comparison with applicants and students in the traditional teacher-education re-
training programs.

The research population included 611 candidates who applied to all re-training
programs of EFL, Math and Sciences at the Kibbutzim College of Education
during the year 2009. Out of all candidates, 164 began their studies in both
programs — regular and alternative. Personal bio-data of all candidates was
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collected using a form which was filled-in upon application. Differences between
the regular and alternative programs in the personal, academic and professional
profile of candidates and students were examined using chi-square and t-test
analyses.

Results of the study indicate that the alternative programs draw more potential
candidates and students with a different demographic, academic and occupational
profile than that of the traditional programs. The alternative programs seemed to
have drawn older people and more men into the teaching force. The candidates and
students in the alternative programs hold more advanced degrees than their
counterpart in the regular programs and have more academic and professional
experience in the areas which they plan to teach.

The findings of the current research might supply educational and financial policy
makers with data-base evidence as to attraction of such program. Further
longitudinal studies are needed in order to investigate the success of these
programs — the adjustment, rate of success and retention of these teachers in the
educational system.
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Language Education Policy and Cultural Diversity in
Urban Environments

Today the majority of people of foreign origin and ethnic minorities live in cities
and larger urban areas. (50% at the global level, 80% at EU level) The mix of
migrants and ethnic minorities need to acquire a new home language, for their
cultural and social life, as well as for their different important societal functions.
Cities and larger urban areas constitute a kind of safety net for migrant and ethnic
minority groups in providing necessary services, such as education.

Language education policy contributes advances and promotes co-operation and
effort. In order to enhance cultural diversity and urban policy at the community,
national and city level, Nordic countries and Canada must pay attention to the
integration needs of immigrant children and youth in the educational system.
Appropriate language education policies must be formulated and implemented to
enhance personal, social, family and community integration.

My paper will shed light on how language education policy, sensitivity to identity
issues and cross-cultural communication can influence immigrant and ethnic
minorities' overall success rate, and promote social cohesion in Nordic countries
and Canada.
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Freed Nimrod, Tami Dance Company

PeepDance JohannesburgTel-Aviv

A dance event, in which the audience is invited to peep through peepholes at 7
different dance performances, in 7 colorful peep cells, to 1 music, at the same time.
A village of peepers- looking for new perspective and new angles

To experience dance and human behavior: The Desire to peep, Peeping & Control.
Inside the peep cells South African dancers are dancing with the Israeli Tami
Dance Company's dancers - for peace.
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Virtual Groups and the Reduction of Intergroup
Prejudice: A Longitudinal Field Experiment among
Israeli Jews and Arabs

Recent developments in intergroup conflict research have suggested use of the
Internet to facilitate intergroup contact leading to the reduction of prejudice,
although empirical efforts have yielded mixed results. This study reports the results
of multicultural groups in Israel who communicated primarily through the Internet
as their members completed a yearlong course on technology in education as they
focused their collaborated on numerous educational assignments. Each virtual
group included religious Jews, secular Jews, and Muslims, who completed
measures assessing intergroup attitudes at the beginning and the end of the course.
Results revealed a time-by-religion interaction effect, and indicated that attitudes
toward others’ religious groups which exhibited the greatest initial enmity became
more positive as a result of the course.
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Ganot Adit, Shonfeld Miri, Juniu Susana

Technology Integration in Physical Education

The purpose of this research is to compare Pre-service Physical Education students
to general students from Montclair State University, NJ, USA and from Kibbutzim
College of Education, Tel Aviv, lIsrael, relating to perceptions of technology
integration in their teacher preparation program and to assess their perception of
computer proficiency. Such results may shade light on the way to incorporate ICT
into physical education pre-service programs in an effective way. Learning about
teachers’ preparation to use of instructional technology will also support the
development of a professional development series and a certificate program in
applied technology in exercise science and physical education.
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Inclusion of Deaf Sudents in Higher Education

The inclusion of Deaf students into the program of Education for Social Justice,
Environmental Justice and Peace Education, at Kibbutzim College of Education
started four years ago. The program embraces diverse population of students such
as Jews and Arabs, Ethiopian Jews, men women, low socio economic and middle
class young and older different ethnic groups, migrant workers, a refugee and
students with learning disability. Each year 2-3 Deaf students enter the program,
even though they usually don't meet the minimal entrance requirements. They
come from an education system that lacks sensitivity to Deaf culture and that
marginalizes them in many ways. We created a program that gives them equal
opportunity to succeed, closes the gaps they are coming with, help them develop
social consciousness and get politicized during their studies. Their contribution to
the program is outstanding. In my presentation | would describe the uniqueness of
this program, the process of inclusion of Deaf, the gains and difficulties. 1 will
examine the ideology that lays the ground for this inclusion, the vision, the
byproducts and the prospects for social change that we predict might follow out of
it.
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Measuring Professional Uncertainty of Teachers

This study focuses on "professionatuncertainty feeling of teacher8 (PU) as
perceived by teachers from different academic subjects in high-school and college.
It was aimed to conduct an empirical construct validation of a questionnaire for
measuring PU, based on the approach of Jackson (1986) and McDonald (1992)
with elements taken from Light (1980) and Fox (1957) who dealt with
professional-uncertainty in the medical-profession. The questionnaire included 14
items with 3 subscales and 5 multiple-choice items, with an open-ended option.
The multiple choice items deal with different strategies applied by teachers to
acquire information about their students that might reduce his or her PU. A factor-
analysis (Varimax rotation with Kaiser Normalization) was performed on the 14
items and three factors matching the three theoretical factors have been revealed:
feelings during the teaching process, feelings at the end of the teaching process,
and general awareness of uncertainty in teaching.

Reliability of the three scales was computed using Cronbach's alpha: 0.80 for the
first factor, 0.78 for the second and 0.61 for the third. Removing one problematic
item resulted a growth to 0.62, which means that this item had no significant
influence on the scale in spite of the findings from factor-analysis.

Considering the small number of items in each scale and the small sample of (44)
we can conclude that the internal consistency of the three scales is quite high.

The answers to the multiple-choice items regarding the strategies applied to acquire
information about the students' knowledge during the teaching — learning process
and its end were similar.

The most significant finding of this study was that PU, as represented by 14 items,
has construct validity as revealed by factor analysis. As a result the questionnaire
can be used to measure PU in future studies.

Here is the list of items included in the questionnaire:

What is your feeling during tehing regarding the following questions?
1  What is happening in the minds of my students at this moment?

T Do my students understand?
1  Are my students following me?
1 Do my students understand the main point?
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What is your feeling at the end of the teaching psscregarding the questions?
1 Did my students understand?

il Did my students follow me?
| Did my students understand the main point?
1 To what extent do you feel responsibility, for your students' answers to
guestions you present them during the lesson?
Avre issues (in teaching) developing as you expected?
1 How do you learn if your students absorbed what they were supposed
to learn?

]

To what extent are you aware of the uncertainty regarding the questions?
"What is the truth?" or "What is the right answer?" in relation to questions you
present to your students? "What am | to do in various teaching situations?"

9 Did you encounter situations in which you thought that you, personally, do
not have sufficient knowledge to teach a topic from your major subject
meter or respond to a question you have been asked? If yes, describe the
situation and try to explain how you coped with it?

9 Did you encounter situations in which you felt that not only you do not
have sufficient knowledge to teach a topic from your major subject meter
or in order to respond to a question you have been asked, but that the
specialists in general don’t have such knowledge? If yes, describe the
situation and try to explain how you coped with it?

One item from the third factor was found not fitting to this factor but fitting well to

the two other factors. The item was "I am responsible for the answers my students
give to questions | present to therBince it deals with problems that may appear
during the teaching process or after the process, it might be reasonable to add it to

the first two factors. The final decision will be made after a more comprehensive
study with a much larger sample of teachers.
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The Privatization of the Kibbutz Communal Dining
Room and its Effect on the Familyin the Kibbutz

Although meant to allow women to participate in the construction of a progressive
and egalitarian society, the communal dining room was also a social apparatus
through which kibbutz members were watched, supervised and guided through the
kibbutz ideology. The closure of the communal dining room, consequent of
privatization processes that have been taking place in kibbutzim since the 1980s,
symbolizes an ideological shift from the community to the individual. Such a shift
required women to take upon themselves the daily chores of food preparation. This
paper looks at the consequences of the closure of the communal dining room on
attitude toward food related labor. It claims that through cooking and feeding
women become active social agents of change, who embrace traditional female
duties in aim to create nuclear families. Women interpret cooking as enabling them
to construct a feminine identity and a new perception of motherhood and family
life. Moreover, shopping for food, cooking and eating at home increases the
similarities between kibbutz members and other sections of Israeli society and
enhances feelings of belonging to contemporary urban Israeli society. Data were
gathered through detailed unstructured interviews with 40 women from 4
kibbutzim, with a similar socio-economic profile.
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Looking and Voicing: Critigue and Resistance in Lea
Aini's Novel "Vered Halevanon"

Leah Aini's novel Vered Halevanon (2009) is a literary autobiography written
through the stories that the writer/protagonist tells a seriously head wounded
soldier in a hospital. The novel represents a different Israeli initiation story, written
with looking and watching eyes, through the sharp and precise vision of the writer.
The narrative tells a different Israeli reality: The southern fringes of Tel Aviv,
border areas, spaces of the "others", of the foreigners distant from the center;
Neighborhoods of immigrants, refugees, Holocaust survivors and Arabs; Crowded
shops of small craftsmen and merchants; The ugliness of material and cultural
poverty. This reality is reflected through a gaze in itself marginal: A feminine
looking that captures what the hegemonic gaze ignore and refuses.

The gaze is a central thematic element in the novel. It constructs and writes the
narrative that in itself is about looking as an act of resistance and survival. The
narrator's gaze "voices" a critical perspective concerning the different Israeli
realities. This is a "post colonial” gaze of a subject born and living in a "colony"”, a
subject that establishes herself under oppression and resists cultural and social
colonization marking her as inferior: A woman, oriental (mizrahi), an unwanted
daughter to a working class family, a descendant to a Holocaust survivor parent.
Through the various lenses that paint her gaze in colors of gender, race and
ethnicity, the protagonist/writer looks at families, communities and society. Aini
deconstructs myths and common beliefs and writes an alternative Israeli ethos,
focusing on its silenced and silent aspects.

This article will examine the voice that speaks out the oppositional gaze of the
subaltern.
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“Little Men": The Representation of Children
Survivors in World Cinema after 1945

The image of children during the Second World War in Europe and children who
survived the Holocaust has captured the imagination of world film directors, who
saw the youngsters as a faithful reflection of the war and its horrors.

Through personal stories and histories, it was possible to provide deep and moving
cinematic expression for the struggle between good and evil, the battle by the weak
to survive in a cruel and heartless world, without any defined parental authority, to
stay alive and bear witness to what went on.

The children and adolescents did not always meet with a kind fate, but their stories
will forever be the central narrative in the heritage of the Holocaust in world
cinema: there were those who were torn from their parents’ arms and witnessed
their murder, children who were sexually exploited, starved to death or died in the
camps, others who were hidden by kindhearted Gentiles, or escaped and were
saved, while others fell into the hands of evildoers.

This presentation traces historical and cinematic trends of the representation in film
of children and adolescents who experienced the Holocaust. The historical survey
of major films made immediately after the war and during the period following the
war whose main theme focuses on the lives of children about 1941 to 1945.

The films will be discussed by geographical area: Europe (both Eastern and
Western Europe), the USA and lIsrael, followed by an examination of the research
hypothesis: Is there a broad common denominator of the cinematic creations in
each continent? How does the cinematic and historical expression of each film
reflect the social, cultural and political trends characteristic of each country’s view
of World War I1 and the genocidal destruction it wrought?
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PDS Training In -service Teaclers to Integrate ICT
in Teaching

The collaboration between Kibbutzim College of education and elementary schools
assisted in the decision to train the in-service teachers at school. The project was
established in the framework of activities of the Center of Technology and
Multiculturalism. Evaluation based on a survey to the participants was held at the
end of the project. Results showed that the teachers have achieved ICT skills and
learned to create ICT tasks for their pupils. Teachers were satisfied with the
education program. Furthermore, they specified the contribution of ICT skills and
pedagogical considerations in making online teaching materials. The paper will
discuss the benefits of the project.

87



"OP’
& 2
L aks Lior ﬂﬁ

Morpho -Phonological Blocking of Valence Changing:
Evidence from Hebrew and Palestinian Arabic

This talk examines morpho-phonological constraints that restrict the application of

valence changing operations in Palestinian Arabic (hereafter PA). Different

thematic realizations of the same verbal concept (e.g. passive and reflexive) are

assumed to be derived via operations that manipulate the syntactic valence of

verbs. Such operations in PA are usually manifested by relations among

prosodically distinct templates (e.g. CaCaG inCaCaG tCaCCaQ. Following

Reinhart & Siloni (2005), | assume these operations apply in the lexicon in PA.

Lexical operations are considered relatively less productive than syntactic ones,

that is, they demonstrate gaps in the derivation of predicates. The verb laxxas'
'summarize', for example, has a passive counterpart tlaxxas''be summarized',

while the verb @jjar 'rent' has no such counterpart *t jjar 'be rented'.

What is it that restricts the application of such operatims and prevents the
formation of theoretically possible verbs?

I contend that while some of the lexical gaps are arbitrary, the blocking of verb

formation in lexical operations is affected by morpho-phonological criteria. |

present two cases of lexical gaps, where the lack of application can only be

accounted for by morpho-phonology. In addition, | show that a word-based

derivation captures such restrictions and therefore should be favored.

1. Gaps of the PACaCaG inCaCaCparadigm

PA CaCaCtemplate is used for the formation of both transitive and intransitive
verbs. The intransitive derived counterparts of CaCaCare formed in inCaCaCin
case of passivization and decausativization (e.g. bana'build' — inbana'be built).
Some CaCacC transitive verbs have no intransitive counterpart at all. The verb
daras'study’, for example, has no derived passive form (*indaras'be studied’) for
no apparent reason. Again, some of the gaps are idiosyncratic but others can be
predicted. A dictionary search reveals that apart from two forms, verbs whose
initial stem consonant is nasal have no derived counterparts in inCaCaC(e.g. najad
'rescue’- *innajad 'be rescued’, ma n award' -i n ma 'beawarded’). This is not
surprising because such formation would result in an undesired cluster of nasal
consonants. Theoretically possible verbs are not formed due to morpho-
phonological constraints. In other cases, the morphological component finds a way
of deriving such predicates by forming them in a less typical template. The verb
nag a'spread’, for instance, has a derived counterpart in the iCtaCaC template
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(i nt &dspread’) rather than in inCaCacCin order to avoid a homorganic cluster
(*i n n & glthough iCtaCaCis not used for such verbs. Furthermore, when the
same homorganic cluster is formed in syntactic word formation, e.g. inflection,
there is no blocking affect (e.g. sakanndwe lived").

2. Templates with no passive counterparts

There are many PA transitive verbs in templates which have no passive alternates.
Transitive verbs in templates such as ifta>al and istaf>al that are thematically
appropriate candidates for passivization, but have no derived counterparts. Which
factors prevent the formation of such passive verbs? There seems to be no
thematic, syntactic or pragmatic reason for this blockage of valence changing.
Furthermore, passive counterparts of such verbs exist in other languages cross-
linguistically (e.g. Modern Standard Arabic, Hebrew and English).l claim that the
reason is morpho-phonological. Forming such passive verbs in one of the passive
templates would involve a rather complex morpho-phonology. Non-existing but
theoretically possible forms such as *ingara< or *tgarra< (‘be suggested’) cannot
be derived directly from transitive alternates igtara< 'suggest' only by adding a
prefix. This is because forming such verbs from iqtara< 'suggest' would involve
also an internal change in which the infix of the template is removed in the case of
*ingara<. In the case of forming *tgarra< from igtara< the infix is also removed
and the base undergoes gemination. In both options, the formation of passive verbs
in one of the passive templates involves internal changes of the base, i.e. the active
form, which is morphologically more complex than the formation of passive verbs
by only agglutinating a prefix. The morphological component cannot handle such
formations and therefore they are entirely blocked.

The analysis reveals the effect of morpho-phonological constraints on thematic
operations. The voice gaps within the two cases discussed above can only be
explained via morpho-phonological restrictions. The above constraints demonstrate
that the morphological component operates directly on words rather than roots and
stems (Bat-El 1994, Ussishkin 1999, 2005 among others). It has to examine both
the input and the output forms and keep them as faithful as possible to one another
by making only the minimal changes. Such restrictions are mostly typical to
operations that apply in the lexicon, in contrast to syntactic operations that are
much more productive with no morphological limitations. The analysis therefore
supports the claim that morpho-phonology is an independent component of the
grammar that interacts with the lexicon (Aronoff 1976, Anderson 1977, 1992,
Scalise 1984, Borer 1991 among others), as it can also be responsible for blocking
effects on valence changing.
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The Cinematic Representationof High-School
Principal as Leader of Change:"Lean on Me" (1989)
and "A Town Torn Apart" (1992)

This paper offers an in-depth study of two films: "Lean on Me" (1989) and "A
Town Torn Apart" (1992), of the genre one might call "Educational organization”
films. This study presents a paradigmatic model for analyzing different styles of
management leadership, crisis management and leading change.

These films will be discussed as objects of learning on the basis of theories that see
fiction cinema, created in the style of realism, as a cultural phenomena representing
and influencing social reality. Cinema, as well as other representational cultural
phenomena, offers models for reality based on sometimes hidden, sometimes
obvious, ideological values and worldview.

An overview of the wider group of films included in the “educational Leadership”
genre reveals that each of them presents parts and aspects of a narrative in which
the main character, either a teacher or a principal, leads change in an educational
institution as a result of an educational, and often a political, crisis.

The unique feature of the two films which are the focus of this study is that,
besides the fact that they are each based on true characters and events, their
fictional narrative presents a full process from the eruption of crisis and the
selection/appointment of the leader throughout the interaction with the relevant
partners to a successful change.

Yet, when taking into consideration as background material, several "management
leadership™ and "leading change in organizations" theories, this study wants to
answer the question:
How do these films represent different styles of leadership and interaction? And
how do they reveal affiliation to either liberal or conservative educational and
political ideologies?
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Lessons learnedfrom Participating in a Connectivist
Massive Online Open Course (MOOC)

The presentation aims to share with the audience a few lessons learned during my
personal involvement as a learner in a massive online open course (MOOC). First,
Connectivism (Siemens, 2009) is outlined as the framework for MOOCs, and the
structure of the PLENK2010 course (Siemens, Downes, Cormier, & Kop, 2010) is
described. PLENK2010, like any other MOOC, is a conglomerate consisting of
various layers containing an overwhelming collection of ideas, stories,
recommendations, questions, and representations, expressed using a huge variety of
tools and technologies, and widely distributed across the web. Managing all of this
is challenging, but as it turns out, the course participants have not only voluntarily
jumped into this ocean of complexity, many of them have contributed to making
the learning network even more complex, more connected, and more rewarding.
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Perceptions Regardinghe Accomplished Teacher
among Research and Tezhing Oriented Institutes

Issues related to the "accomplished teacher", effective training programs and
whether these programs are better taught at universities or at special teacher
education colleges, are at the center of public debate in recent years, in Israel and
elsewhere.

The professional literature has described six core components of the accomplished
teacher. These include three traditional componentand three contemporaryor
moderncomponents. The aim of this studyis to examine perceptions of the core
components among teacher educators from universities and teacher colleges in
Israel. It also looks at differences in these perceptions between schools of
education and other faculties in the universities. Data was collected by
questionnaire from a total of 523 staff members in research and teaching institutes
in Israel. Quantitative method was used. The research findings carry both
theoretical and practical implications. The currently prevailing notion of the
effective teacher reflecting the complexity of teaching as it is now understood. In
the present study these components can be traced back in the attitudes of teacher
educators — whether in universities or at the teaching colleges. Furthermore, the
study's results can give us some idea about the various advantages and drawbacks
of teacher education in the different institutes— thus adding valuable findings to
guestion regarding the desirable location of teacher education.
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Learner Performance in Statistics: A Comparison &
Three Instructional Approaches

The present study compares the effectiveness of two constructivist methods in
learning descriptive statistics with traditional methods. The constructivist methods
were: (1) self-explanation (2) inquiry learning.

The research sample included nine study groups with a total of approximately 300
college students. Teaching methods were randomly assigned to study groups. The
data were collected using quantitative and qualitative instruments.

The findings of this research point to the advantages of teaching methods derived
from constructivist theories of learning. In addition it could be seen that the
greatest impact of constructivist-based learning environments was in promoting
higher order thinking and deeper understanding. The self-explanation teaching
method proved to be especially effective.
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EW Movement Notation as a Compositional Tool

The Silesian Dance Theatre organizes Annual International Contemporary Dance
Conference and Performance Festival to strengthen the contemporary dance
community in Poland stressing the intrinsic democratic values of dance. Programs
and performances of the Conference/Festival are designed with the intention of
encouraging Polish dancers to build their own forms of expression by respecting
and culling movement from personal influences: national traditions, mentality,
geopolitical ~ setting, historical and contemporary issues, etc. The
Conference/Festival structure is meant to give and strengthen personal facilities
creating possibilities for the development of independent choreographers and
companies; to build communication between members of local and international
communities through the arts; to expose the values of the arts which are
advantageous for the future development of economy and democracy in the
country. The Conference/Festival, gathering the national community and inviting
international colleagues to come and interact to share ideas, cultures and
experiences, has become the national meeting place which represents the
culmination of the past seasons educational and creative efforts as well as a
glimpse at the many possibilities of a future.
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Teaching Movement Composition with Kinebgraphy
Laban

In the lecture and the workshop that followed, a collaboration between The School
of Dance at the Seminar Hakibbutzim College in Tel Aviv and the Research Center
of Movement Notation, and the Folkwang University of Art in Essen, Germany,
was presented. The collaboration dealt with the teaching of dance works written in
Eshkol-Wachman Movement Notation by Tirza Sapir, translated into Laban
movement notation by Dr Henner Drewes, taught in both schools through a
structural comparison of both notation languages and the mode of understanding
and performance that derive from them.

Traditionally the use of Laban movement notation is a descriptive analysis of
movement, designed to analyze existing movement. Eshkol-Wachman Movement
Notation was intended for use in a creative manner and as a compositional tool,
and both basic purposes are reflected in the structure of the notation system.

The question that the collaboration posed was, Is it possible to reveal
compositional possibilities in Laban movement notation and focus on creative and
analytical processes instead of the traditional documentary goals? In the lecture and
in the workshop that followed, it was demonstrated how to communicate and teach
a choreography through both notation languages: What is common, and what is the
difference between the two?

The teaching was based on dances from the suite "Birds" by Tirza Sapir. This suite
is a series of nine short dances that were danced by the Rikudnetto dance group on
various occasions from 2000 to the present, and published in a book written in
cooperation with Sharon Reshef-Armony in 2005. All nine dances are constructed
on the same abstract numeric form, which serves as a scaffolding for the movement
combinations that appear in the different dances, and recurs in the variations of
body movement in space and time.

The Dances: Barn owl, Turtledoveind Seagulls were chosen to demonstrate the
method of compositional analysis in Eshkol-Wachman Movement Notation, and
the way they are taught at Seminar Hakibbutzim College in this notation, and in
Folkwang University in Germany where that are taught in Laban movement
notation. The teaching methods in both schools were described, and the difficulties
that arose in the course of translation between the different languages, and the
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execution of the dances by the students. In the workshop the Congress participants
had the experience of reading one of the dances, structured on three ‘voices’, and
by reading one phrase at a time understood the theoretical contents presented in
the lecture, and their practical implication.

This collaboration will continue next year. It can be summarized that this
experience opened up new ways for the creative teaching of notation at both
schools, aroused great interest at the Congress, and will make possible further
collaborations with schools in England in relation to notation of classical ballet and
African dances; in Mexico in relation to work with children with learning
disabilities; in Singapore in relation to teaching of movement notation in
elementary schools; and in the United States in relation to teaching movement
notations in dance theatre programs of education.
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| want! i Two Extra Models for Mother's Sexuality

I would like to present some of my PhD conclusions regarding the relations
between maternal subjectivity and feminine sexuality.

These two do not mix in the Patriarchal normative motherhood but 1 shall
demonstrate, through artwork of contemporary women artists and by using a
methodology that brings together psychoanalysis and feminist analysis, that things
have changed.

According to Freudian and Lacanian psychoanalysis, the subject cannot
simultaneously be both "woman" and "mother”. I'll show that in some cases this
doesn't involve mutual exclusion, but rather, co-existence.

My proposal focuses on two models of maternal sexuality:

A. While the Phallic desire always stems from a lack, there is another desire
resulting from abundance. Leaning on the theory of Bracha Ettinger ("The
Feminine/Prenatal Weaving in the Matrixial Subjectivity-as-Encounter”, 1997), I'll
show how maternal passion stems from a desire to recover ancient (pre-natal)
relationships rather then just to fill the lack.

B. I want! And | have my mother's example - wanting for her own pleasure.
Patriarchal culture's concern was to keep the mother away from her sexuality.
Although she is a mother as a result of sex, our culture leads us to believe that only
the man is doing it and enjoying it. | will show, using the theory of Jessica
Benjamin (The Bonds of Love, 1988), how important for the mother's sexuality is
the acknowledge of her own mother's sexuality.

By doing so | attempt to uncover a structural foundation in the position of the
mother which might indicate a hole in the phallic discourse on maternity.
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Encounters inWiki Space: When Two Heads are
Better than One i and When They are Nt

Introduction

As the hype surrounding the implementation of Web 2.0 technologies in education
is being replaced by discourse of a more scientific nature, a question we need to
ask is: When are two (or more) proverbial heads better than one in online learning?
From this general question it is possible to construct a multiplicity of more specific
ones, such as those underlying this paper: In what cases do the affordances of wiki
technologies contribute to the design and implementation of successful
collaborative learning processes and outcomes? In what instances do they not?
How might wiki technologies be optimally integrated into instructional contexts to
support collaborative learning?

Design

These questions were explored in a qualitative design study where a group of
graduate students collaborated in the literary interpretation of William Blake's
poetry in a wiki. Since poetry generates multiple interpretations, it was considered
appropriate as a learning object for collaborative, inquiry-based activity. The wiki
was designed to facilitate online access to selected Blake poems and encouraged
the reader-learners to react to the texts and respond to the reactions and
interpretations of others. Teaching and learning were enacted as a series of online
encounters between the readers and the selected texts, and between readers and
other readers in the group.

Results

The learners' interpretations were analyzed in relation to the instructional design
and teacher's interventions and led to the development of a model for wiki-based
pedagogy. Discourse analysis of the interactions highlights how it is possible for a
"common-logue” to develop from a "multi-logue” (Xin & Feenberg, 2007). The
evolving virtual discourse was supported by the wiki's hyperlinking and
collaborative affordances for visually juxtaposing the source texts, textual
commentaries by established critics, and the reactions and interpretations of
learners and instructor in the online environment. Applying to the analysis a
perspective arising from Latour's (2005) actor-network-theory, it is possible to
view each entry in the wiki — the poem, the critic's interpretation, the learner's
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reaction, and the instructor's intervention — as an actor in an evolving network of
knowledge representation.

Discussion

In response to Lund and Smgrdal's (2006) call for defining the place of the teacher
in a wiki, the present study characterizes the nature of pedagogical intervention
needed in order for a wiki to develop into a knowledge artifact. The pedagogical
facilitation allowed each individual contribution to become part of a more
comprehensive ecosystem of meaning. In the conceptual terms of activity theory
(Engestrom, 1999), the discourse characterizing the interactions among the readers
transformed the original semiotic object (the given poem, for example) into an
object for additional engagement. The poem together with the readers’ reactions as
new-semiotic-object prompted further discourse, giving rise to yet another object
of activity, and so forth. Such a chain of activity is described by Hiruma, Wells,
and Ball (2007) as arising from "the emergent nature of discoursing, in which a
product of discoursing becomes a resource to mediate further action or discourse"

(p. 95).

By juxtaposing the positive learning outcomes characterizing most of the wiki-
based interactions in the study with some of the problems that arose, the
presentation highlights factors to be considered by the instructional designer of
wiki environments and by the instructor doing the teaching. While the study
underscores the value of wikis and similar technologies for teaching and learning in
the future, especially in subject areas where related texts give rise to varieties of
interpretation, the analysis also pinpoints the limitations of such technologies for
certain instructional situations.

929



Eay
SegevMiller Rachel \1&\

Education Graduates Self-Study of Summarizing
Processe An in-Progress sudy

The ability to write a summary has been defined as "a useful tool for understanding
and studying texts" (Brown, Campione & Day, 1982:17). Most studies of
summarizing draw on the theoretical model of Kintsch & Van Dijk (1978), which
postulates that comprehension of a text involves the production of a mental
summary, or "gist", of the text by means of three major strategies: Deletion,
substitution, and selection or construction. Research of summary writing in the 80's
focused on the cognitive processes underlying the performance of the task. One
major finding was that students' summarizing processes were characterized by a
relatively very low frequency of these strategies, especially construction, which
requires conceptual transforming of the textual information. Research in the 90's
was more concerned with the effects of explicit instruction of these strategies on
the performance of the task.

However, very few studies (Cohen, 1990; Dynak, 1997; Segev-Miller, 1989; 2003)
have investigated these issues in the context of a college of education. The purpose
of the present study was to promote the ability of in-service Israeli teachers to
investigate their own summarizing processes, and to apply the insights gained in
the course of the study to their teaching. The subjects were 10 graduates taking part
in the researcher's 2009-2010 course on "Research into reading and writing
processes" in the M.Ed. Program in Learning and Instruction at a college of
education in Tel Aviv. The study has been conducted in three phases: (1) After
practice in the think-aloud technique (Cohen, 1998), the subjects individually
elicited think-aloud protocols of reading and summarizing an authentic academic
text on a topic of relevance to the course; (2) After practice in the analysis of think-
aloud protocols, the subjects transcribed their protocols and analyzed them for the
cognitive and metacognitive strategies they used, and for their frequencies of use.
To ensure the reliability of the analysis, the researcher analyzed 20% of each
protocol; (3) After having reviewed the relevant theoretical and research literature
read earlier in the course, the subjects are now in the process of discussing their
findings.
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Implementation of Web 2.0Tools in a Blended ICT
Course as a Modelling of @line Pedagogy

Introduction

This study sheds some light on the complicated, interesting question regarding the
relative contribution of knowledge, technology skills and pedagogical experience
to the teacher training process. Web 2.0 is becoming increasingly widespread, and
enables the shift from the transmission of information to platforms which enable
collaborative content creation, participation in social networks, sharing and
exchanging. New possibilities that this shift presents now need to be considered in
the learning process. Web 2.0 tools stimulate new modes of inquiry and create new
opportunities for collaborative learning. In addition, they allow students to more
easily express themselves in different media and develop a sense of ownership and
enhanced engagement, as well as peer-assessment and collaborative content
production (Crook, Fisher, Graber, Harrison, & Levin, 2009).

The purpose of this paper is to present the design and implementation of Web 2.0-
based activities and the considerations behind the planning and the design of the
online course "Teaching in Advanced Technology Environments" — a mandatory
course for the majority of students obtaining a teaching diploma in a college of
education. The course trains students in the implementation of ICT and distance
education and aims at modeling its pedagogy in teacher education settings. The
students experienced the course topics both as students and as teachers by
designing and participating in activities that span course design, teacher's role and
incorporate interactivity and different types of assessment. The course topics aimed
at familiarizing the students with a wide range of Web 2.0 tools.

An additional aim of this presentation is to provide a set of strategies to support
effective teaching and learning in distance education. These strategies are based on
our teaching experience, feedback from students, as well as practical experience. In
our course design we promoted interactivity and collaboration; tailoring learning
activities to the online learning environment, as well as meaningful assessment and
implementing efficient learning management, which we will present here. Not
least, we will discuss our experiences tackling technical challenges, as well as
working with students with different learning needs.
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Methodology

This study was based on four groups of students, registered to the online course,
with 16 students in each group. The course was conducted throughout an academic
semester. The average age of the participants in this study was 29. Ninety five
percent of the students were female. Six out of fourteen lessons were conducted
face-to-face and two synchronously, while the remaining six lessons were held
online.

Data presented in this study was collected before and during the ICT course
through questionnaires. The questions focused on three aspects: students' ICT
abilities and orientation, students' experience in ICT education, and their attitude
toward ICT implementation and its contribution to learning. A pre-questionnaire
was used to collect data from the study participants. The study was conducted
through qualitative and quantitative analysis. Relevant information was collected
based on surveys, correspondence and personal journals and interviews.

Conclusion

Our findings show that students considered Web 2.0 tools to enhance their
learning. It provided them with the knowledge of a variety of tools and some of
them even implemented them in their studies and with their peers. These tools also
aided their practice in school, providing the opportunity to give more accurate task
assessments and to make appropriate adjustments to the course design. It is feasible
and desirable, through reliance on the capabilities of current technology, to
construct a supportive learning environment that is effective, collaborative and
interactive. The identification of the relationship between these and additional
variables in a range of online learning environments can assist in constructing a
better learning environment and in effectively catering to the needs of students and
teachers.
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Personal and Familial Strengths among Children
with LD and a Comparison Group: The Subtyping
Approach

The goals of the study were to identify clusters of children with and without LD,
based on their personal and familial strengths, and to compare vulnerabilities and
protective factors. We hypothesized that theses grouping of predictors will
contribute to understanding children’s resilience. The sample consisted of 362
children (grades 5-6: 75 children with LD and 287 NonLD). The cluster analysis
was performed on personal (sense of coherence) and familial (family cohesion)
measures. The identified four clusters were validated using internal and external
validation. The results revealed the importance of personal sense of coherence and
the contributing role of family cohesion in predicting together different personal
and social wellbeing measures. Theoretical and educational implications will be
presented.
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The Characteristics of Learning Ranning Functions
and Implementation among Students with and
without Learning Disabilities (with and without

ADHD)

The present study examined the characteristics of learning planning functions and
implementation® among students with and without learning disabilities (with and
without Attention Deficit Hyperactivity Disorder [ADHD]’), studying in higher
education institutions.

The field of investigating adults with learning disabilities has been forming and
developing in past years, after recognizing that learning disabilities persist through
the years and influence adult functioning not only in higher education but also in
career and daily life. A small percentage of adults diagnosed with learning
disabilities study in higher education institutions, compared to adults without
learning disabilities. Studies examining the success of adults with learning
disabilities posit the sense of control over their lives as an essential component of
their success. This control is manifested in, among other ways, the ability to set
goal and plan actions. It is, therefore, highly important to study the factors that
influence the success and failure of students with learning disabilities, beyond
specific learning competencies such as reading, writing, mathematical
competencies and understanding.

The literature dealing with the concept "planning” offers many and diverse
theoretical approaches, yet a theoretical and operational conceptualization of
planning functions and implementation from a learning perspectivis needed. The
present study meets this need and offers a new detailed conceptualization of
planning functions and implementation of students studying in higher education
institutions. In light of this conceptualization the differences in learning planning
functions and implementation between students with learning disabilities and the
comparison group will be examined.

® The term "learning planning functions and implementation” refers to planning functions
from a learning perspective and to the implementation of the planning.

" The term "students with learning disabilities" refers to the research population comprised
of students with learning disabilities without ADHD and also of students with learning
disabilities with a co-morbidity of ADHD.

104



The purpose of this researchis to identify the characteristics of learning planning
functions and implementation of students with learning disabilities, studying in
higher education institutions, and to investigate if these functions differ from those
of students without learning disabilities

Participants: Participants comprised of 415 students in their first year of studying
in higher education institutions (universities and colleges), ages ranging between
18-40. The group of students with learning disabilities, with and without ADHD,
comprised of 171 subjects; the comparison group (students without learning
disabilities) comprised of 244 subjects.

Material : Learning planning functions and implementation — a self-report
guestionnaire was designed for the study, including four sub-questionnaires: (A)
"Planning"; (B) "Time management"; (C) "Decision making"; (D) "Motivation ".

Results

1. Learning planning functions and implementation identified in the present
study- three learning planning functions and implementation components were
identified in this research, in the process of building and validating the research
guestionnaires:

Motivational factors include "motivation for studying" and "sense of success".
Motivation is mentioned in some of the planning theories as motivating the
planning process and accompanying it; sense of success was identified as part of
the factor analysis process and added to the motivational factors.

Learning planning includes four planning functions, identified in the present
research by means of factor analysis: |. Organization and priority awareness; II.
Future planning process awareness; I1l. Time estimation; V. Learning conditions
awareness. The planning functions in the present study are described as conscious
high-order cognitive functions by means of which the individual develops
awareness of the future implementation of his goals and intentions.

Planning implementation functionsinclude two functions: decision making and
time management. These functions were taken from the different theories in the
field of planning.

2. Differences in learning planning functions and implementation between
students with and without Learning disabilities

In light of the designing and conceptualizing of the eight learning planning
functions and implementation, the differences between students with learning
disabilities and the comparison group (students without learning disabilities) were
examined. Students with learning disabilities reported lower levels of functioning,
in all learning planning functions and implementation, than their peers without
learning disabilities, except for in "learning conditions awareness”. The largest
difference between the two groups was found in time perception: time estimation
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and time management. The smallest difference was identified in organization and
priority awareness and in the level of motivation for studying.

Discussion and conclusions

The results of the present study indicate that students with learning disabilities do
worse than students without learning disabilities on learning planning functions and
implementation. Until today, research concerning learning disabilities focused on
the basic competencies, such as reading, writing and social skills. This study may
lead to different factors that characterize the learning difficulties of students with
learning disabilities. These students confront difficulties in planning and
organizational during their study.

The research findings may assist to develop a plan in universities and colleges that
may promote the students' awareness to the planning function characterizing them,
so that they can develop their weak planning functions, motivation for studying,
learning strategies as well as help designing assistive technologies to promote their
achievements and sense of success.

Future examination may investigate the relationship between learning planning
functions and implementation and academic achievements, self efficacy, job
success and so on.
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Homework i a film

Adapted Physical Activity (APA) is an inter-disciplinary field, which aims to
expose, educate and teach individuals with disabilities methods of participating in
physical activities.

Activity - 1 - nounDefinitianaction Synonyms: action, animation, bustle,

enterprise, exercise, exertion, hukfe, llabliness, motion, movement. Antonyms:

inaction, inactiveness, inactivity, inerti stibneBefinitiarpursuit Synonyms:

act, avocation, bag, ball game, bit, deed, endeavor, enterprise, entertainment, game, hobby,
interest, joAbdr, occupation, pastime, project, racket, scene, scheme, stunt, task, trip,
undertaking, venture, work, works

(Roget's New MillenniumE Thesaurus, 2005)

If "an activity" is a state of being active, how can we activate a person who is
passive by a disability? An individual whom most of his life (ADL and treatments)
is in a passive state? His range of motions is limited and his muscle tonus doesn’t
enable normative controlled motions?

Homework, a two min. movie, shows the main principles of practicing APA and
reaching empowerment when dealing with complex and severe disabilities. A
nursing state, as seen in the movie, doesn’t have to control the individual to a
passive mode.

Giving choice: The child get to choose what, when and how to activate his body.
Independence: The child practices activity with minimal assistance of the stuff
("doing it on his own").

Transferring: The ability to practice the activity in different environments (family,
friends, etc).

"Homework" is a simple document showing an APA lessons in Venezuella-
Kalisher, Tel Aviv - a special education school. The movie shows that by a little bit
of creativity and following the principles correctly everybody can be active, and
"every BODY can" (the name of the contest).

The movie has won the "Every Body Can! Video contest” of the American
Association for Physical Activity and Recreation, 2011.

http://www.youtube.com/watch?v=XJeq05H_FYE
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Steinberg Ruti

Children's Solution Strategies,How to Help Children
and Classroom / groupDiscussions that Build Upon
Children's Thinking

We will look at examples of classroom situations from grades 1-3.

The workshop will present principles and examples of how to help children
according to the level of their solution strategies, in ways that encourage them to
construct their own solution strategies.

We will look at ideas for promoting children's ability to understand and model
challenging problems, guidelines for assisting children to learn how to
explain orally and on paper how they solved, and ideas for helping children write
suitable number sentences.

We will also focus on how to generate discussions that build upon children's
thinking and on characteristics and examples of "good" discussions.
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Career Development among Women Assistant
Principals in High School- Reasons that they Retain
the Position of Assistant Principal and Obstaclem
Reaching Senior Management

For the past few decades, the impression in the western world has been that a
change has occurred in the status of women—in women's power, place, and social
status (Blackmore, 2000; Powell & Graves, 2003). Thus, in Israeli schools—as in
many other countries—the number of women serving as principals and vice-
principals has increased, alongside an increase in the rate of women who receive
specialized educational training in school administration (Nogay & Beebe, 2008;
Oplatka, 2001). Therefore, these facts reflect a process of feminization of the
managerial positions in the schools. In spite of this, the rate of women's
progression in the system is still slow (Oplatka & Hertz-Lazarowitz, 2006; Opltka
& Tamir, 2009).

To address this gap, which prevails in other occupational fields as well, there is a
great need for research on external and internal barriers hindering women in their
professional paths. These external barriers include for example, "corridors of
power" closed to women due to organizational policies relying on a narrow minded
system and prejudices (Davidson & Bruke, 2000). In contrast, research literature
reports that intrinsic personal factors—for example: multiple conflicting duties;
lack of ambition for upper level management positions and, similarly, gender
stereotypes, all hinder and block women's personal, professional, and social
development (Gilligan, 1982; Hickson & Pugh, 2002).

Within the school context, the dilemma of women's professional development in
administrative positions gives rise to questions relating to professional progress.
This issue is at the core of the present research, and its main purpose is to examine
the source as to the reasons women senior vice-principals' maintain their same
level of professionalism (with at least 10 years seniority) and do not advance to
top-level administrative positions in high schools.

Data analysis of the findings was conducted, based on life stories and self reflective
observations (vision) of the vice-principal interviewees. These serve as a
dynamical essence, comprised of many elements, of different levels, often entailing
various components conversing with each other (Lieblich &, Tuval-Mashiach,
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1995; Jesselson, 1995; Lincoln & Guba, 1990). The in-depth interview was made
in order to reveal and make the personal perspective of the interviewee
understandable (Paton, 1990).

The voice of the assistant principal attempts to authentically describe the
phenomenon of the totality of barriers: organizational, social, and personality.
These break the desire of the "perpetual” vice principal to ascend to the
principalship of the school. The factors leading to the vice principals' decision not
to seek promotion stems from three basic factors: 1) objective, internal,
organizational factors; 2) behavioral/cultural factors rooted in stereotypes, symbols,
perceptions of power, preferred leadership styles, the essence of the
psychodynamic relationship between men and women; 3) factors touching on
personality traits.

In closing, consideration should be given to studying the relative importance of the

administrative experience on the career path of the assistant principals, and whether
the impact was helpful or harmful to their future career plans.
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Empowerment & Insight Center for Students with
Learning Disabilities and ADHD

Empowerment & Insight Center- (EIC) was established in 2002 at the Kibbutzim
College of Education in order to assist and empower students of the college's
Teacher Training program, challenged by learning disabilities and attention deficit
disorders. Each year, EIC assists 330 Kibbutzim College of Education B.Ed
students. EIC's vision is "to offer students with learning disabilities and attention
deficit disorders opportunities to realize their intellectual and personal potential and
develop their unique skills, so that they may contribute in the field of education”.

The center follows the Human occupational model, which focuses on three
components: the person's components, the component of the occupation and the
components of the environment. The goal is to promote a level of participation and
success in studying with minimal effort and with maximum concentration in
studying. The center offer students aid in the following areas: improving
occupational skills, including learning accommodations and assessment
accommodations; time planning and organization, which includes a monthly and
weekly planning, getting organized during the exam period and becoming more
efficient in dealing with time-wasters; organization of the studying space, including
personalized courses in language, English and art therapy and assigning a personal
tutor.

The center offers support for all learning disabilities, such as dyslexia, dyscalculia
and dysgraphia. The center is run by professionals from academia, a center
manager who is a learning disabilities expert, a psychologist who specializes in
diagnosing and treating learning disabilities, an occupational therapist, an expert in
handwriting, organization for studying and sensory processing related difficulties,
an assistance technologies expert and student tutors. Each student with a learning
disability and/or attention deficit disorder arriving in EIC is assigned a
personalized "assistance package" to suit his/her unique needs.

The EIC model has been recognized by Israel's Ministry of Education and EIC
centers are to be nowadays found in a few post-primary schools.
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The Wheel of Growth of Preservice Teachers

Theoretical Significance

Reports from existing Teacher Training Programmes imply the need to ensure a
balance between practical dimensions of training and theoretical knowledge (Vick,
2006). While some researchers see practice teaching as the highlight of the four
years of teacher training, others argue that practice teaching is an artificial situation
and does not provide a real teaching experience (Vassallo, 2000). Two decades ago
Shulman (1987) identified three categories of knowledge essential to training
programmes: content knowledge(of a specific domain), pedagogical knowlelge
(how to teach), pedagogical content knowledgéhow to teach a specific domain).
Studies indicate that pre-service teachers wish to improve their content knowledge,
pedagogical knowledge, and pedagogical content knowledge. Pedagogical
knowledge consists of class management, the use of problem-solving strategies,
and motivation issues; Content knowledge include learning resources; Pedagogical
content knowledge include lesson planning, establishing link between real-life
situations and class materials, and problem-solving in specific areas (Jegede &
Taplin, 2000). Researchers agree about the importance of personal growth
alongside professional growth. (Coolahan, 2002). However, there is no mentioning
of relationships between various categories of knowledge, which may be crucial to
the creation of a balanced teachers’ training programme. The Wheel of Growth
from coaching models advocates a balance between the parts of the wheel, each of
which representing another domain of life, so that the wheel can spin smoothly
(Whitworth, Kimsey-House & Sandahl, 1998). This study has adopted the Wheel
of Growth in order to examine pre-service teachers' perceptions of their process of
growth during a year of practice teaching and pedagogical instruction, with regard
to personal growth, growth of pedagogical knowledge, and growth of content
knowledge. This overall goal is to consider necessary changes in the foci of
pedagogical training programmes.

The study focuses on two questions:

1. Are there any differences in pre-service teachers' perceptions of various
dimensions of practice teaching and pedagogical instruction between the
beginning of the year and its end?

2. What are the correlations between dimensions pertaining to personal
growth, growth in pedagogical knowledge, and growth of content
knowledge at the beginning of the year and at its end?
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Methodology

Research population consists of 30 pre-service teachers in second year, aged 21-29,
two male and 28 female. The "Wheel of Growth" questionnaire was divided into
triangles which meet in the center, each of which represents a dimension of
pedagogical training and practice teaching. The Wheel contains 9 circle lines
numbered 0-10 whereas the midpoint of the Wheel indicates 0 and the outer circle
line indicates 10. It included 11 dimensions.

Course of study:

1. The dimensions for the Wheel of Growth were determined by the
participants in a class discussion followed by a discourse analysis. They
were clustered into three categories:

A. Personal Growth includes the following dimensions: Creativity,
Reaction to feedback, Self-Confidence, Team-work, Assertiveness;
B. Growth of Pedagogical Knowledge includes the following
dimensions: Managing Time in Class, Managing Discipline in
Class, Lesson Planning, Communicating with Learners, Reflecting
on Teaching.
C. Growth in Content Knowledge includes the dimension of
"Content knowledge".
Growth in "pedagogical content knowledge" was not included as a separate
category because the participants pertained to a variety of content disciplines (e.g.
Literature, Maths).

2. The pre-service teachers ranked themselves for each dimension at the
beginning of the year and at its end. The percentage of respondents was
85% and 82% respectively.

3. Analysis of the questionnaires was conducted in a quantitative way:
analysis of the first research question was conducted by T-Test and by
descriptive statistics. Analysis of the second research question was carried
out by the Pearson Correlation Test to calculate correlations between
dimensions and categories.

Findings

Research question 1 Findings have yielded significant differences between the
beginning and the end of the year.

The scores yielded at the beginning of the year ranged from M=4.88 ("Self-
Confidence") to M=6.80 ("Communicating with Learners"). The scores yielded in
the different dimensions at the end of the year ranged from M=7.23 ("Managing
Time in Class") to M=8.80 ("Communicating with Learners™). The biggest leap has
been perceived in "Lesson Planning" t (29) = 9.54; p <0.000 and "Managing
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Discipline in Class" t (29) = 9.38; p <0.000. The smallest advance was detected in
"Team-work" t (12) = 3.50; p <0.005.

Research question 2

Below are examples of correlations between the three categories of knowledge:
Growth in pedagogial knowledge dimension of "Lesson planning": the highest
correlation was observed between "Lesson planning™ and "Self-confidence" at the
beginning of the year (r=0.79; p<0.05) and at its end (r=0.68; p<0.05).
Pedagogical knowledge was perceived as growing simultaneously with the process
of personal growth. In addition, the integration between pedagogical knowledge
and content knowledge was perceived as taking place at the end of the year rather
than at its beginning.

Personal growth dimension of "Assertiveness": the highest correlation was
observed between "Assertiveness" and "Self-confidence" at the beginning of the
year (r=0.72; p<0.05) and between "Assertiveness" and "Managing discipline in
class™ at its end (r=0.83; p<0.05). Personal growth was perceived as taking place
simultaneously with the growth of pedagogical knowledge and content knowledge.
Growth in content knowledge dimension of "Content knowledge": the highest
correlation was observed between the dimensions "Content knowledge" and "Self-
confidence" at the beginning of the year (r=0.62; p<0.05) and at its end (r=0.61;
p<0.05).

Summary:

1. The net of correlations within the categories and among the three categories took
different forms at the beginning of the year and at its end, indicating that changes
have been occurring.

2. Pre-service teachers perceived a simultaneous growth in the dimensions
pertaining to the three categories of knowledge, mainly in the dimensions "Lesson
planning", "Managing discipline in class" and "Content knowledge". The perceived
simultaneity in the process might indicate that a certain balance was obtained
during the year between the 3 bodies of knowledge.

3. Their perceptions may point to the creation of an integrated body of knowledge
between theory and practice, especially between pedagogical knowledge and
personal growth.
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The Effects of the SeriaThink Program (STP) on
Planning, SelfRegulation and Math Achievements
among Grade 3 Quildren with Attention Deficit
Hyperactivity Disorder (ADHD)

The aim of this study was to examine the effects of the Seria-Think Program (STP)
on planning, self-regulation, and math achievements among grade 3 children with
ADHD. The STP is based on Feuerstein's theory of structural cognitive
modifiability (SCM) and mediated learning experience (MLE). Forty eight grade 3
students with ADHD were randomly assigned into experimental (n=26) and control
(n=22) groups. Students in the experimental group received three lessons, 45
minutes each of the STP, whereas the control group practiced math for three
lessons. All children were administered tests of planning, self-regulation, and math
before the intervention. The same tests were administered using a dynamic
assessment (DA) approach after the intervention. The DA results indicate
significant improvements in planning, self-regulation, and math achievements in
the experimental group as compared with the control group children who showed
no improvement.
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Individually Adjusted Treatments of TCM Improve
Sperm Quality and Might Affect the Outcome of
Conventional Assisted Reproductive Technologies

Introduction : Sperm quality is undoubtedly of the greatest importance in
determining the quality of the developing embryo (1, 2). Several points of negative
impact, both genetic and epigenetic, have been identified due to intracytoplasmic
sperm injection (ICSI) treatments of couples with poor quality spermatozoa (3,4,5).
Several criteria such as: sperm concentration, rate of normal sperm morphology,
volume of the ejaculate are currently used in routine sperm analysis to evaluate the
quality of the the raw ejaculate. However, sperm morphology probably plays a
major role in the outcome of in-vitro fertilization (IVF) and ICSI treatments
(1,3,6,7,8). On a preliminary study we observed that a combined treatment of
acupuncture and Chinese herbs might increase the rate of normal morphology of
sperm cells and the volume of the ejaculate, in men with indications of male
infertility after already a mean of after a mean of 39.58+9.3 days (9, 10).

Aim the study: (Based on our previous observation) a: To further understand the
effect of a combined treatment of acupuncture and Chinese herbs on the sperm.
b: to try and analyze the effect of treatments longer than 40 days. c: to try and
analyze the effect of the treatment in correlation to the syndromes identified
according to the "8 principles" strategy.

Materials and Methods Patients: Study group consisted on 32 couples with male
infertility, who failed to conceive in various fertility treatments (1Ul, IVF, ICSI).
The control group included 19 patients with male infertility who underwent 2
sperm analyses within a 40 days period of time, without treatment.

Sperm analysis: Sperm samples were analyzed by light microscope (NikonE200)
with sperm analysis chamber (Sperm Processor, India) .Morphology of sperm cells
was diagnosed according to WHO criteria using TestSimplest Kit (Diagonal,
Germany). Analyses were performed before treatment and after 40 days (39.58+9.3
days). In patients who did not conceive after 40 days further periodical sperm
analyses were performed. A comparison of the following sperm parameters:
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volume of ejaculate, PH, sperm concentration, sperm motility and morphology,
was performed.. These parameters were also compared with the analyses of the
control group.

Strategies of treatments Were chosen according to the "8 principles": Exterior
vs Interior — Is the disharmony due to internal causes (organs dysfunction\
emotional distress) or due to external pathogens (micro
organisms\toxins\climatic\food intake) ; Cold vs Heat — do the signs and symptoms
shows tendency for heat or cold? Deficiency vs Excess — is there a significant
deficiency (vacuity) of qi blood, yin, jing or yang or a significant excess due to
stagnation\accumulation of the above substances? ; Yin vs Yang — Does the overall
picture has a yang or yin character? (Macioca, 1989). Most patients continued their
ART (assisted reproductive technologies) treatments approximately 1 month after
starting their combined Chinese treatment.

Statistical Analysis Statistical analysis, using a paired T-Test was performed for
the comparison of various sperm parameters, before and during treatment. ANOVA
for Repeated Measurements took place for the interaction between study and
control group.

Results A higher rate of normal morphology was noticed in a comparison of rates
of normal sperm forms before and during our treatments (after a mean of 39.58+9.3
days) using a paired T-Test (14.17+6.4 vs 26.58%+11.7, respectively;
(F(29)=13.594, p<.001)). Additionally, a significant difference in was noticed in
the volume of the ejaculate after treatment (t=-2.184 p<0.05). No change was
noticed in the rate of normal forms in the control group (21.9+10.4 vs
25.26%+10.29). Out of the 26 couples, 12 pregnancies were achieved, out of which
3 were positive b-hCG values but did not reach the stage of a viable fetus, 6 of
which resulted in successful deliveries, 2 ongoing pregnancies and one ectopic.

Conclusion A combination of acupuncture and Chinese herbs may be a useful, no
traumatic supporting treatment for males and couples who failed to conceive
during ART cycles, and intend to undergo further fertility treatments. Further
investigation is still taking place.
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The Confrontation of Experienced Teachers with
some Challenges of M.Ed. tadies in Environmental
Education

This research was conducted within the framework of a full-year M.Ed. course in
Environmental Education, in a big Teachers' College in Israel. The students were
experienced science teachers. The course aimed at the development of teachers'
awareness of basic principles of Environmental Education and of their ability to
plan learning activities on the basis of these principles. Environmental Education is
in some aspects similar to Science Education, but at the same time is essentially
different, since it deals with the knowledge, skills, attitudes, motivation and
commitment relevant to the solution or prevention of problems associated with the
total environment. The aim of the research was to investigate experienced teachers'
ways of coping with the requirements of Environmental Education

The sample was a group of 24 teachers (3 to 22 years teaching seniority, 18 women
and 6 men) who held either a B.Ed. in Science Education or B.Sc. degree in Life
Sciences. Eighteen of them were women and six of them were men. The findings
of the research are based mainly on the teachers' performance on tasks that were
presented to them at different stages of the course, and on scripts of open
discussions that took place in class. The way they expressed and formulated their
ideas unveiled their knowledge and beliefs in the field of Environmental Education.
The analysis of the findings was made by means of a qualitative approach using
interpretative methods.

Three requirements of the course were found to be particularly demanding, mainly
concerning the necessity to: 1) grasp the interdisciplinary diversity of the
components of Environmental Education; 2) adopt appropriate educational
strategies for Environmental Education; 3) conceptualize and formulate a relevant
rationale for Environmental Education. The discussion deals with the following
issues: the learning patterns of experienced teachers, the challenges of M.Ed.
studies in domains which require new ways of thinking (often opposed to the
teacher's previous routine and expertise), and the complexity of the objectives of
Environmental Education. The findings have implications concerning in-service
training situations in which teachers are required to revise their educational beliefs
and professional routine.
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Weinberger Yehudith, Shefi Pnina

Professional Identity Famation through Narrative
Research:"H ow much thePersonal and the
Professional arel ntertwined?"

One of the more intriguing issues in the field of narrative research is the
formation of student teachers' professional identity which can be studied by
analysis of their life stories. The processes of writing and inquiry are
grasped as a journey into deep layers of the self.

This study was conducted within a teacher training program for academics,
as part of a course 'Teachersinquire into their Field Practies. Two
student teachers' narratives were analyzed by means of qualitative tools:
literary and interpretive content analysis by the emicapproach.

The findings present five main themes (categories) identified in student
teachers' papers: (a) the genre of the story; (b) the main issues presented; (c)
formative experiences; (d) meaningful figures in the story-teller's life, and
(e) personal and educational values manifested in the narratives. Student
teachers' narratives assisted them to clarify relevant personal values which
they believed would be formative for their professional identity and
motivate them to implement associated educational practices.

119



Zuzovsky Ruth, Steinberg David, LibmanZipi

Achievement Data in IEA Studies and Simpsos
Paradox

This paper is meant to highlight the occurrence of faulty inferences drawn when
using aggregated data obtained from two IEA studies in Israel, while ignoring the
effect of a powerful intervening variable in the Israeli context — the ethnicity factor.
Our intention in writing this paper is to draw the attention of our fellow researchers
to similar faulty inferences they might come across when analyzing their local
database within the scope of international comparative studies.
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